3 . -

"DOCUMENT RESUME

ED 225 801 ' ' . . ~ " RC 013 852

AUTHOR Krall,” Patricia A, :

TITLE "Together"—-A Leader/Agent Workbook for 4-H- .
Programming To Include Youth With Disabilities.

INSTITUTION Extension Service (DOA), Washington, D.C.; National
Four-H Club Foundation, Washington, D.,C. ‘

SPONS AGENCY  Kellogg Foundation, Battle Creek, Mich, »

PUB DATE : 82

NOTE o 56p.

AVAILABLE FROM National 4-H Council, 7100 Connecticut Ave, Chevy
) Chase, MD 20815 ($1.25).

PUB TYPE Guides - Non-CTassroom Use (055)
EDRS PRICE MF01/PC03 Plus Postage. :
DESCRIPTORS *Disabilities; *Extension Agents;. Hearing

Impairments; *Leaders; Leaders Guides; Mental
Retardation; Parent Participation; Visual
Impairments; Volunteers; Workbooks
IDENTIFIERS *4 H Programs
ABSTRACT - . )
_"Together" 4-H programming involves both youth who
have disabilities and those who do not. This workbook cna help an
individual begin "together" 4-H programming or expand existing
programs. The workbook has been prepared to provide professional and
volunteer staff with: (1) a working notebook on 4-H progpamming with
handicapped youth that can be used alome or in conjunction with the.?
Pennsylvania leader's guide, "Let's Look at 4-H and Handicapped -
Youth"; (2) “programming ideas for various handicapping conditions,
examples of 4-H programs involving hafldicapped youth, project ideas,
and staff and leader training suggestions; (3) a starting point and
ideas for expansion of existing programs ipvolving 'disabled and
non-disabled youth together in 4-H; and (4) references'to additional
resources. Information in the workbook. can be used at local, county,
state, and national levels. Some secCtions will be of more value to
volunteer leaders and other sections to professional staff. (AH)

r . ' ‘

e

AN
1
v

k% % k% *********'k**/k**********************'k******************************

* geproductions supplied by EDRS are the best .that can be made *

L from the original document. . ' *
* % *'k'k**********************‘k*'k*.*'k**********'lg***********‘k*********'k'k'k***




—

[
[}
- . N - g LI 404 *
" 4
B gent Workbook .
Ly L - - A Leader/Agen o \
, TR for 4-H Programming
LT ' . N hd 1 e t :
F’, ) PR To Include Youth With Disabilities
v . O n . -1 .
{:,‘ s f ‘ ’
. v - - > - A .
- U.S DEPARTMENT OF EDUCATION '
. ’ NATIONAL INSTITUTE OF EDUCATION {
S " EDUCATIONAL RESOURCES INFORMATION !
: . B CENTER IERIC) > ' ¢
+ R This document  has been reproduced as .
. (gceved from the person or Ofrganization . ¢
A / — onginéting 1y, - T n
- Minor changes have been made 10 Mprove N - '
.. reproduction quahty R
L : . . ' ® Points of wew\ov Opmnions stated in this docu . . :
S L . ’ b mentdo notnecessanly represent ol NIE
*"m N . 3 . posiion or policy
<. . - . l
g . [ ‘
“PERMISSION TO REPRODUCE THIS ‘ “ .
MATERIAL HAS BEEN GRANTED gy ‘ '
; LUndy S
— .
- 7O THE EDUCATIONA{RESOURCES
W INFORMATION £ENTER (ERIC) " . '
. a
R ~N
o \ P .
= R
N
EN .
¢ 4 .
v~
. .
0 N 0 L “,‘:
N ‘ - . . §
,‘_" . . \:‘ .
I Lo B %g'
Py s v R & )
O oF . N
M Sl A O ) . . ; . Ce
m A S B ¢ e
B rtt . . vt
¢ “ oy ‘%é-f“l"i:‘ 5 ) o B Sy
(0.0) 3 amL . s 2 . ki
A e R N + «‘i"“
c’a PR o, . . DA
R ',3\{"\,”. . . . 4 N sy . r’-; R
o . oo , ~
. . . L -
o . : B 5‘%‘; b SO
. N gmi X [ N “ .:“u,{:'
% -~ K . > - ;"’;
. - - . . 1T
- ! R >N TR FCANERTY. . Bt
mosce, . e o ’é,,,w. buw.»m%;\: %
Shoed l;;&/.; vy . %*’:ﬁ—q - ' et A e " Ty Bl
< A e,,:-,‘-;,:;»a.“,)w w¥a S * ”
M AR e “\‘r‘:‘,’;‘ . h:“"'a« oY
S S e i : d v
0 . h o
- o ~ R ~




Aruitoxt provided by Eic:

ERIC

14 ~ » -
N "'\ ‘ -, ) S . . -
‘ ~ .
‘ p . 4'
. . . " .
. / -
_ -
I .
’ ) .
\
AR Y
. . "TOGETHER"
. - . ) .
" A Leader/Agent Workbook for
0 € . . . 2.
4~F Programming to Include Youth with Disabilities
‘( . '
. . ;\ i \_ * . 1o
¢ Patricia A. Krall
> N ! N \ *

) . National.4=H Intern

-
1
- .
\
N
«
.
~ ¢
<
. A Al
* -
.
s .
?
.
¢
s
. Ao
H
N .
v
v
.
N
.
N <
. ’
- W
S
.
»
- &
‘
4
> 4 .
L ‘" .
‘ ) 3 )
.
\ 4
P .




»

ACKNOWLEDGEMENTS

3

This National 4~H Intern Project was completed in 1978 by Patricia
A. Krall, under the Nationwide 4-H Staff Development and Training Program,
sponsored cooperatively by National 4-H Council and the 4-H program unit,
Extension Service, U.S. Department of Agriculture. Pat was then an
Extension 4-H Agent in Pennsylvania. She designed this publication to ¢

encourage and assist staff in working with handicapped youth. ‘
£

PR

The intern expresses appreciation to the many people who gave
information and counsel - especially to Pr. Charles Freeman, program
leader, Health and Education, National 4-H Council and Dr. Hope Daugherty,
program leader, 4-H - Youth, Extension Service, U.S. Department of Agriculture,
advisors during the project; and to Dr. Marcia Beppler, then acting state 4-H
leader, ?ennsylvania, who served as special consultant. .

Special thanks are extended to the W.K. Kellogg Foundation for financiag
support.

. L4

This guide is printed and distributed by National 4-H Council, 7100
Connecticut Avenue, Chevy Chase, Maryland, 20815. Printed in 1982.

National 4-H Council is a not-for-profit educational organization thaP
utilizes private resources to help expand and strengthen the 4-H program.
4-H is the youth education program of the Cooperative Extension Service
of the State Land-Grant. Universities and the U.S. Department of Agriculture.

¢

~
Programs and educational materials of National 4-H
Council are available to all persons regardless of
race, color, sex, age, religion, national origin or
handicap. Council is an’equal opportunity employer.:




| )
« A 4-H LEADER'S COMMANDMENTS .

Suggested for all 4-H leaders working with youth,
Yo disabled and able-bodied

% ~ .

»

_ Thou shalt give assistance only when needed.

Thou
or

Thou
Thou
Thou

\.Thou

shalt be sure that the child finishes the job
ta§k‘which he starts. { !

shalt include recreation in the club program.
a
shalt praise all success, no matter how small.

sha;k accept each child as he is.

shalt teach in an atmosphere of love.

Thou shalt wreat each child as an individual of
self worth.

Thou shalt emphasize likenesses, not differences,
among 4-H yoluth,

Thou
Thou
Thou

Thpu

~

. .+ THOU

shalt be consistent in discipline.

shalt give constant encouragement.

.

shalt say "I'm proud of you'" at every opportunity.

shalt be frustrated at time, BUT...

SHALT HAVE FUN!

(
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INTRODUCTION

Welcome to "together! 4-H programming! This 4-H programming involves
both yquth who have disabilities and those who do not. It is .hallenging,
rewarding and fun, but it is not a new idea. 4-H is programming ‘''together"
in many places throughout the country. 1Is it doing so in your county? Your
club? This workbook can help you begin '"together'" 4-H programming or it can
help yod expand existing programs.

s
.

»

Why 4-H?

-

4-H can provide a child who has a disability with opportunities

-- to become a self-directing, productive and contributing member
of society )

- -- to interact with non-handi apped youth in an 1nformal setting and
to share learning experienchs which contribute to personal and
social development ‘

-~ to prepare for the world of work,through real—life work experiences,
skill development and career education®
. -- to experience success, raise his/her level of aspirations and
+ contribute to a feeling of self-worth
-- to fulfill a need of belonging to.a group of one's peers.

Involvement in 4-H of youth who have disabilities can reflect favorably
o on the 4~H program and provide these benefits
&
-- opportunity for 4-H to become an organization free of attitudinal
and architectural barriers ‘ ‘
-- examples of successful mainstreanmping by including handicapped
youth in all local, county, state and national 4-H activities
~~ expansion, of 4-H programming with handlcapPed youth, give youth
and .adults new perspectives and challenges, changes in handlcapping
attltudes, anreased awareness of the abilities of all youth .and
the satisfaction of 3551st1ng i the personal development of young
-, . people »
-- increase cooperative programming with agggctes, foundations, parent
groups, organizations and schools
~~ increase 4~H program visibility through agencies and organizations
‘ . serving handicapped persons
-~ compliance with federal legislation which states that all organizations
receiving federal monies must provide the benefits of their programs
to all persons regardless of handicap. -

Encouragement by Cooperative Extension Service

- 4-H has long been involved in programming with handicapped youth. Now E
it is making major efforts to prepare professional and volunteer staff to
understand and meet the needs of this audience. A major step was taken in
June 1978, when the Extension Committee on Organlzatlon and Policy (ECOP)
approved the resolution of its 4-H Sub-Committee,

The 4-H Sub-Committee commends National 4-H Council for efforts

in assisting .the Cooperative Extension Service in programming

to more adequately serve the needs of handicapped youth and .
adults. The Sub-Committee encdurages National 4-H Council to
continde such efforts and to specifically seek financial .

-1 ~ 5
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resources for pilot efforts, , exploratory programminig and/or
for educational and training-materials that will assist
‘Extension Programs‘in relating effectively to the needs .
of handicapped clientele.

!

»>

.Objectives of this WOrkbook

This workfook has been prepared to provide profess1onal and volunteer
staff with:

h
. 1. A working notebook on 4-H programming with ‘handicapped youth
that can be used alone‘or in conjunction with the Pennsylvania
Leader's Guide——Let s Look at 4-H and Handicapped Youth.

L4

4

2. Progr ing ideas for various handicapping conditions, examples
©of 4-H programs involving handicdpped youth, project ideas and
staff atd leader training suggestions.
3. A starting point and ideas for expansion of existing programs
involving disabled and non- dlsabled youth together in 4-H.
e 4. References to additional resources. - '

- ‘ hJ

How to, use this Workbook
- AY
The information in, this workbook can be used at local, county, state
and national levels. Some sections will be of more value to volunteer
, leaders ‘and other'sectlons to professlonal staff. * ’

14

) Begin to use this workbook LMMEDIATELY! It will give you ideas on .
how to get st%rted as well as ways to expand existing programs.
The workbook,will be most useful if placed -in a loose-leaf notebook
and used as a stééting point for your programming ideas. Each section can
< stand by its®lf. You can duplicate sections as handouts. In addition,
ideas that you uncover froq other sources can be added easily to this -
working notebook. If the new 1nformat10n doesn't -apply to the ex1st1ng
sections, create addltlonal sections for yourself.

7
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AWARENESS: First Step Toward Programming:Together

rd

a Be Aware of Words
v L Words make a difference. No one likes to be labeled or stereotyped,
) because that tends to deny a person's individuallty Persons with dis-
\‘ X ‘abilities frequently dislike being referred to as "the handicapped." This
term, though often’heard, is an impersonal label which acknowledges only a
. conditlon with no reference to the persan.
i

Persons with disabilities usually prefer the terms ""disabled person,"
"person with 4 disability," “handicapped person,' or 'handacapper," a
relatively new word that is used in certian parts of the countr It is
preferable-to use terms that are acceptable to persons with dldgbllltles . .
living in your grea.

e ¢ . -

e

Sometimes a distinction is made between an impairment, a disability )
and a handlcap According to this wording, an im mpairment .is a missing or 4

poorly functioning body part, such as paralysis after polio qr nearsighted-
ness.s A disability is difficulty in seeing, hearing, writing, talking, con- .
- ceptuallzlng or other funétions within the .range -considered normal for human
belngs A -handicap is the inability to do what -usually is expected of a
’ person at a certain age because of a disability, frequently compounded by
‘ barriers. [In other words, a disability alone might not handicap an individual ~
if the physical and social environment ds suchithat he or she can function
fully. Some persons use the terms ''disability and "handicap" synonymously.
- M .
A barrier is an object or attitude ,that separates or serves as an
obstacle to dlsagJed persons. There are architectural barriers such as
steps for the person who needs a ramp, or ramps for the person who needs ° .
steps, transportatlon barriers such as buses with entrances too high to
|
|
\
|
|
|
|
|
|
\
|
|
|
\
|
|

board and attitudinal barriers such as prejudice or pity. Educational
barriers include unbrailled texts and lectures with no sign language
interpreter.

4

Barrier free désign refers to buildings and transportation systems
. in which all persons, whether disabled or not, can move freely and in-

’

dependently. -

The International Symbol
of Access designates
barrier~free buildings,
parking and other
facilities.

[ul
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. . Section 504 is part of Title V of the'Rehébilitation Rct passed by
Congress in 1973 (Public Law 93-112) and amehded in 1978. Section 504
states: 'No otherwise qualified handicapped individual in the United States

shall, solely by reason of his handicap, be excluded from the participation
in, be ’ denied the benefits of , or be subjected to .dis¢rimination under any
program or activity receiving Federal assistance." ‘The regulation requires
that programs be accessihlé to handicapped persons. It does nof demand that
every building or part of a building be accessible.. Struatural changes te~
make the program accessible are required.only if alternatives, such as relo-
cation of classes, are not possible. Because the 4-H program does receive
federal assistance, this regulation applies to 4-H programming at all levels.
. ; : . .

P.L. 94-142, the Education for All Handicapped Children Act, was passed
by Congress in 1975 and went into effect in 1978.  Under this act, each state’
must locate all disabled persons aged 6-17 and provide for their education
‘at public expense. The act also says that parents of disabled children and
théir public school district should work together in the interest of the
child's education, happingss,.physical and lemotional well-being.

A major provision of P.L. 94-142 is that an Individual Education Program
*(IEP) must be developed by the school district with the advice and consent df
the parent and the disabled student. The IEP, glven in writing to the parents, °*
_ must include: A statement of learning goals to be reached; a list of special
‘ aids that will be provided, such as braille-books or a high desk; a schedyle to
' review the child's progress and revise the program with the parents' consent;
and an explanation of the parents' rights of due process under the law, including
. the right to written notice from the school of major changes proposed in the
child's program activities or location. In some instances, 4~H participation
is included as part of a child's IEP. ~

\ ) .
The law calls for education in the least restrictive environment, that is,
in a setting as close to that of non-disabled childrén as practical while meeting
the child's spetial needs. For e%ample, the child should not be placed in a
special institution if he can function and learn as we%} in a regular classrpom
with some assistance.

/’

.
T

In actual practice, the term mainstreaming means the same thing--placing '
persons with disabilities in the mainstream of community life and ih priograms
., with the fewest possible,restrictions to meet individual ne'eds.
\

Be Aware of Disabled Youth

-

There are nearly as many handicapped youth in the United States as.their
are 4-H participants. According to the U.S. Department of Education, 4,185,076
youth from 3 to 21 years of age have been identified as disabled. The following
chart identifies the number of youth and their specific disability. ’
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Disability . Number of Persons
Learning disabled 1,455,135 .
Speech impaired . 1,177,292
'Mentally retarded 849,890
Emotionally disturbed 351,460
‘Multi-handicapped ' 71,688

" Orthopedically impaired : 60,695 .
Other health impaired . 99,246 v \
Deaf - 41,372 o .
Hard of hearing 4 “ 41,215 . f
Visually hendicapped ' 33,631 -
Deaf-blind _' ’ 2,955 .

Each county must identify and locate the handicapped youth in its area.
Sources of this information are: County Government, County School System,
State Board of Education. To involve handlcapped youth in 4-H, Exten51on
agents must know who and where ‘these youth are. -

! Be Aware of \Myths

13
”

Among the attitudinal barriers facing persons who have disabilities are some
persistent beliefs that are nothing but myths. Learn to spot them and stop them!

Myths about persons with d;sebilities

- 23
\

\"The disabled are sad." - -

Disabled people are not sadder than other persons. They may at times get
angry for having to put up.with their limitations, but they do learn to
11ve with themselves as others do. People with disabilities experience
the usual emotions -- Joy, anger, friendship, happiness and more.

"Disabled people like to be with their own kind."

In‘the past, disabled people have been forced into segregation. They =~
enjoy friendships with a wide variety of people just 1iKe other persons.

"The disabled have hearts of gold."

Each person is different. The stereotype that all disabled people are
innocent, good-natured people denies their individuality. N

<
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. "The child who has a disapility requires more patience."

-

. Y ) R
‘Everyone needs patience at one time or another. View disabled persons__
.as ‘Individuals and allow theh to demonstrate their independence. "

- t 7 .
"Hisabled children need more love than other chilﬂreg%” e,
v v ) /
Everyone needs love. . Disabled children do not need more love, they . ,
. need more‘reskect and less rejectlon than they frequently rece1ve.
. . . ~
"The person_ with a disabllity doesn't have much to look forward 'to in life."
oy \

Everyone has personal hopes and career asplratlons. Don't take them away
from the disabled child. e o

'Disabled adults are chiidren."

-

People do have different abilities.in learning and in expressing
themselves. " But adults should be respected as ddults, whether disabled

Oor not. ‘

- CoL

""The disabled adult is dangerous."

This:myth has been kept alive through newspaper accounts and characters

. in_literature and films. There is no gvidencé to support the myth that

" disabled, especially mentally retarded adults, are more dangerous than
other people.

"Disabled £hildren are sick." .

-

Some are,. some are not. Disability does not necessarily denote illness.

Myths about 4-H and youth with disabilities ot
A\

"4-H isn't equipped to meet.the needs of handicapped youth."

-

4-H has manpower, organizational structures and materials to setve
handicapped youth. 4-H leaders need to learn how well equipped they are!
~

"4-H staff members don't have time to program with handicapped youth."

By managing programs well, 4-H staff can recruit members and leaders and
provide necessary training. Handicapped youth can be included as,target
audience for member recruitment. Other agencies and organizations that
serve handicapped youth can be contacted for potential volunteer leaders
and for leader training. . -

-

"Present 4-H marerials cannot be used with handicapped youth."

2

Disabled‘youth can use existing subject matter information. There may be
a need for larger print, more pigtures and diagrams, more color and fewer
words on a page. These would help many youth--urban, disabled, 8 to 10
year olds and those who do ’ot readwell. We need new materials for 4-H
youth, including materials.for the“(anicapped.

.

» ~




“Disabled youth need special consideration at the fair."
Disabled yefith need to be part of the total 4-H progran. Thevy do not need
special ‘classes at the fair. Handicapped youth need to have their
project work judged on its merits, not on the exhlbltor s disabling
" condition.

- N - -

- a

, .~ "4-H is not reaching youth who have disabilities.”

4-H ig reacﬁing handicaﬁb d youth throughout fng country. Until
recently, there have beefl few efforts to find out and publicize
what is happening. Programming with handicapped youth is becoming

-

a more visible part of 4-H. . .

"Some 4-H clubs don't have the opportunity to be involved with handicapped
youth " . .

Every club and individual can beflnvolved. EJen if there are no youth

with disabilities in a club, that club can learn about dlsab111t1es,

barriers and positive attitudes.

Be prepared to confront and stop myths about handicapped persons and about
4-B as you help develop astitudes toward people with disabilities and make 4-H
responsive to the needs of all youth. p

. Be Aware of 4-H Involvement

One way to confront myths about 4-H and disabled youth.is to "learn what
is. actually happenlng Many counties throughout the United States’are involved
in' 4-H programming with handicapped youth. Knowledge of the extent and type of -~
their involvement, what youth are served and 4-H projects that are used{ would
be useful. ,

To find answers, a questionnaire was sent to county Extension personnel 1n
four to six counties in each of the following statess Colorado, Georgia, Ind1ana,
Iowa, Maryland, Michigan, Ohio, Pennsylvania, Texas and Washington. The selected
counties either had programs involving Handlcappeps or had expressed interest in
establishing programs. Twenty-eight questionnaires were returned. Here are some
of the questions and answers from the survey: . . ' )

A. How are handicapped youth involved in 4-H in your county7 ) ,
(Please indicate the approximate. number of hand1capped participants-) ) .

.t Number of 4~H
\\\ . handicappers Percent
Handicapped‘yduth alone in school ;1§099 637% .

or institution 4-H~-group

Handicapped with non-handicapped ’ 231 137% ° .
youth in same 4-H club :

Handicapped youth alone in 4-H club 136 8%

1 ‘.
Handicipped with non-handicapped f&2 \ o~ 6%
in same 4-H school group

Other (e.g., career program, special 175 s 10
' interest club,.etc.) Total 1,753 1007

3




B. What ages are served?
Of the handicépped persons involved, 81% are between 8 and 19 years of
age, 47 are under\g years of age, llA are 20 to 34 years of age -and 47

. are 35 years or older.

C. What are the handicaps of youth involved in 4-H in your county?

- The answers here are approximate. Several respondents did not give
the number of youth, but-checked the handicap of the-~youth their

_county served. > .
. .
P ‘ , Number of -
4-H'ers Percent
Mentally retarded . 538 47% ¥
Deaf: ~ 309 . 28%
Physically disabled . 189 177
! (crippling 'diseases, birth .
. defects, accidents, etc.) 3
* s Emotionally disturbed ’ 64 } 6%
Blind J 20 27,
D. How many volunteer leaders in your_coun;y are working-with handicapped
\ youth?
: Adult leaders = 173 Teen leaders 77. K
» E. How many volunteer leaders in your county are handicapped?
Adult leaders 21 T Teen Leaders : 7.
F. - What prbjects are psed?” . B
‘ Number *of counties involving
) _handicappérs by project area
Foods and Nutrition 23 —
Arts and Crafts ' 17
Gardening 12
Woodworking. 12
. "-. Conservation and Nature 10
Sy . Clothing, 10
\ Good Grooming .o 10 _
: Health and Physical Fitness » 7
' Home Management and Environment 6
Pets 5
o, . Safety 5
Horse and, Pony - 4
, Embryology 3
Careers 2
Bicycle 2




®

Other pro%ects and activities mentioned: Musie, Swine, Beef, Rabbits,
Mulligan S®ew, Child Care, Bowling, Dairy Adventure.

From the Euestionnaire results, it is cTear that 4-H is involved in
programming with handicapped youth in various settings, using numerous

projects and serving youth with various. and1capp1ng conditions. Some )
programs acro$s the country are described Jlater in this workbook. The
challenge to 4-H is to program with handicapped youth in every county of the

United States. ) ‘ ¢ ~
T Awareness Activities
7
One way to encourage full acceptance of people with disgbilities is ~

through act1v1ties With a little planning these easily can become a,part of
your &4-H meetlngs As 4-H'ers develop positive attitudes, they probably will
want to 1nc1ude children with disabilities in their 4-H group.

1f youqblan to do awareness activities on all types of disabilities, start
with those that are easist to understand. With this concept in mind, your '
sequenc1n% probably should be: visual impairment, hearing impairment, physical
disability'and mental retardation.

—_—

General awareness of disabilities.

1. This activity will work best with adult and teen leaders, but you. ’

may wish. to try it with members. Divide into groups of four to

six people. Ask each person to sit quietly and think a few minutes

aboyt their first memory of feeling different from other people Then

groups should discuss their feelings. Did they enjoy feeling different?

Now have each person think several minutes quietly about their first

memory of a, disabled person Groups then discuss what they are thinking.

Do fthey thlnk of disabled persons as being different? How do they think

disabled %ersons feel when others think of them as being different? y

2. Invite a disabled person who'is willing to share his ‘feelings and thoughts
to speak at one of your meetings. Allow time for questions and answers.
Help the 4-H'ers develop some questions in advance and review with them
how to ask,mean1ngfu1°quest10ns

¢

V;sual impairment
1. Divide 4-H'ers into teams of two. One member will be blindfolded while
the other serves as the(sighted guide. The blindfolded member takes the
arm of the sighted guide at the elbow and walks slightly behind the guide.
The guide’ explains where they are, what's coming up and may g%ve directions.
The guide should help with words, but not do everything for-thé blindfolded
member. Give'the guide an index card with instructions, such as: walk around
the room, the building or out-of- ddors to a specific location, to the bathroom
, to wash one's hands, sit down at a table, pour a glass of' juice, eat a cupcake
with a fork and then clean up. After the blindfolded member has completed
these tasks, switch roles. After tHeé second member has beep blindfolded
and has catried out these activities, discuss the experience. How did it
feel? What did you want the guide ‘to do for you? Did he help you too
much? Too little? What parts of the walk were most difficult? Could -
you have accomplished these tasks without the guide's help? ’

[ 1
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2. In a paper or cloth bag, place three or four agticles such as coins, bills,
canned food:. Have members reach inside the bag and identify items without
seeing them. Wiscuss how difficult it can be to ;ﬁegtify items by touch.
f

X

r . Discuss how a visually impaired person would iden{ify coins, bills and
other objects. . ] _ -,

.
Heating impairment _

1, Have members try to communicate messages and thoughts to one another without -
talking or writing. Some possible messages may include: Favorite 4-H project.
Time to start the meeting. Do you want a drink? It's raining. Time for

¢ refreshments. Discuss what it is like to communicate without talking.

2. Ask members to divide into groups of four or five agd to explain to each

other what their schedule is for tomorrow. They may communicate in any

way, but without speaking or writing#. Give each person three minutes to do

this., Then discuss what silent talking was like.

4 -

. 3. Show a short film without sound. Discuss the contents and what théy missed
by not having the ‘sound. -7 e .
- ‘ il
) 4, Hava a deaf person and interpreter talk with the group . about the expegience
R of bg}ng deaf. Ask them to demomstrate sign language aqg finger spelling.
— 5. Move several 4-H'ers to another part of the room. Then give the group

nearest you some instruction or¥ read a story or conduct your business

meeting - all in a whisper. Then ask the away group to tell how they

felt being unable to hear what was said. How would a deaf person feel
at- a meeting where no one knew sign language? °

Physical impairment . . ' . - "
. " ‘ ~ - l
1 4 1. To create an awareness of poor hand control, tape fingers of the non-
’ dominant hand together, leaving only the thumb free. Using only that
hand, eat raisins, -peanuts or pudding. Or tape both hands and try to
tie your shoes or prepare a 4-H fobdg,pfoject. What was it like? |

With practice, could you do these things?

LY

) 2. To becopie aware of mobility problems, tie a ruler between the ankles
and have the people walk around and participate in the meeting. Or
have some members use crutchesin'a wheelchair throughout the meeting.
Then discuss what it was like. * Were there any barriers? Could they
participate in all of the activities? . .

-

"socks on thedr hands and do some of these tasks: Bdtton shirt, put
puzzle together, use scissors, tie shoes. Discuss t feelings you
would have if someone were to laugh or imitate your movements,

[y .

3. Some people lack motor control. Have members put sz;:ral pairs of heavy

Mental retardatiofn

'S . . ~

Explain to your members that some retarded children find it confusing to
follow even simple directions if there is too much information given at one
- time. To demonstrate this feeling of confusion, read/rapidly and only once,
a list of fifteen simple directions for th; members to perform. Then ask
everyone to do all fifteen things in order'. Directions may include: Stand
up, turn around, touch yo@r nose, spell your name, touch your toes and the

. . - 10 - ;




like. Discuss how it felt trying to remember everything. How Eould it have
been made easier? How can you talk to a retarded child without confusing him?

3

"Deéiing with/ponflicts"
ThHis final activity should help members deal with all types of people and to
respéct their feelings. Have the club members identify names they have been ,
called. which hurt their feelfngs. Discuss how epithets (names called) often
refer to-an aspect of a person's identity in a negative way. An epithet could -
deal w1th a person's race, religion, national origin, physical appearance or

sex. After the members have identified names that hurt or made them feel

angry, discuss why, they felt‘this way. Why didn' t they like it? Follow

this activity with a positive -name calling session. Have each member select e
a positive name to be called and share this name with the group, i.e., beautiful,
blue eyes, strong. Then have mgmbers decide on positive names to call each other

provided that person agrees to. being called by that positive name!
i v

©
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INVOLVEMENT: Together We Can Make It Happen

+

R How 4-H Groups Can Become Involved!

N .

Here are a few of the many ways a youth group-wmight help increase
, acceptance and participation of' persons who have disabilities. Check those T
you would like to try, and add your own ideas.

\ InviE% youth who have disabilities to join your 4-H group.

-

Ask adults with disabilities to serve as 4-H leaéers.

Include a disabled person on your County 4+H Advisory Committee. , ‘
Sponsor an. idea exchange among disabled and non-disabled persomns

and other youth groups and agencies. Discuss ways to involve

disabled persons in community activities.

~

. Meet with a legislator and “learn about pub11c policy affecting -
.people with disabilities.

Teach’ awareness activities to 4-H, school and community.groups.
N ~ A}
Plan exhibits at fairs, schools and shopping malls to create
-1 . communlty awareness and dispel myths
. " Speak about 4-H opportunities to paxent groups of handlcapped
’ children. -

[ . v

v

Contact local organlzatlons that are made up of disabled c1t12ens
or~prov1de services to thmn\\Get ideas on what you can do.

~
Relate various disabilities to 4-H projects. Assign a disability’
to each member and then do the meeting's project work. Discuss
i adaptions, it any, that might be helpful in order to complete
the project work. . . .

-
-

. Ask club members to write down the career of their choice. Then
assign each member a disability. ’'Would the disability prevent
them from pursuing thi's career? What, if any, adaptions would be

. necessary? .

If there is a program in your area, raise a puppy to be trained
as a guide dog. .

Velunteer to record materials for the blind. For information
contact your library or: National Library Services for the Blind
and Physically Handicapped. ) .

-

Learn a song using sign language and, teach it to your 4-H group.
;e . v M

Learn the 4-H pledge in sign language.

’

Learn about aids and appliances that assist persons with disabilities.

< -
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Discuss with handicapped spokepersons or advoeates, problems that
architectural; transportation and attitudinal barriers create.
\ , Visit fac{lities for handicappers and learn why handicappers are
' rarely seen at other places in the community.

-

Survey the architectural barriers in your school or.community.
- Petition officials for the removal of barriers. /7

Learn the requirements for valid displayf the International Access
Symbol " at buildings or parking spaces. Then check buildings in
your community that display the Access Symbol to deﬁgrmlne if they
are in compliance with the access requ1rements<J ?hcourage acces'si-
bility and use of the symbol where appropniate

Learn about accidents and injuries that can disable; then visit
a rehabilitation center, .

Get materials from the March of Dimes of Easter Seal Soc1ety and
conduct a program on prevention of birth defects.

Conduct Home Safety Roundups to help prebent crippling accidents.
! . Check resources available from National Easter Seal Society and

National Safety Council. i '

Conduct Fire Safety Campaign.. Include.fire safety for hanéicapped
. -

persons. T, ' L ) . .
- - * . 4 - -
~ When you see a_TV show portraying disabled people like everyone
. " . else, write 'and thank the station's director and the show's producer.
kaN s . "

Provide social activities and 'recreation for handicapped persons
in, a special school or institution.
» ’ 4
.- Organize a Handicapper Awareness Day in your community. Have disabled
and non-disabled speakers, prlnted materials, films and displays.

Develop a babysitting course’ that prepares teens to babysit for
a child with a disability. Cooperate with another agency to do
the training.f 4-H'ers could then offer their services as baby-
- sitters to parents of children with disabilities.

v

L

Assist‘with Special Olympics.

t- With the help of your_ county Extension agent, begin an Idea Swap”Shon
with leaders and teens in other clubs and other states. Discyss project
¢ideas and other ways to involve disabled persons in 4-H.,

\ : .
Keep media informed of your activities involving people with disabilities.

Other ideas!
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, are recognized as leaders by their peers and be sure thdt they become acquainted -

"condition. This principle may be easy to remember but hard to practice.

How to Bring Together Disabled
and Non-Disabled Youth in 4-H Groups

) When a child with a disability becomes interested in joihing your club,
you have the opportunity of helping him learn life skills and to develop
leadership potential just as you would help any other youth. {You also will
have the opportunity to create awareness and acceptance of thjs child among
other 4-H members. The simple act of accepting a new membexy can open up a
whole new world of understanding. Here are suggested steps for brlnglng
together disabled and non-disabled youth in the same club.

1. Acceptlng a child with a disability as a new member is not much
different from accepting any new member. First, discuss with the prospective
new member and his parents what 4-H is all about. Discuss your club's operation,
project responsibilities, what is expected from members (attendance, dues, pro-
ject completion, etc.) and parents' responsibilties. Answer any questions the
child or parents.have. When meeting the family, take the opportunity to learn -
the child's capabilitieslapd limitations. Learn what works best for that ,child
in the way of communication, mobility and work habits. Now that you and the
new family know one another, it's time for the family to meet the rest of the
club.

3 .

2. If your club has done some of the awareness activities, you're well I
on your way! If your club hasn't, start today. Discuss with your members,
the fact that a new member will join the club soon.' Tell about the child's
abilities first, then explaln his limitations. 'The imporfant point.is that a
disabled child is a person; he is/much more tharf a disability. Understaad
that the child is often tapable of functioning very well by himself. Deppnding
on the disabling condition of thevchild, you may wish’ to do sbme study as a club.
For example; if the child is deaf, learn a few signs. If the child is blind,
learn what to do when you meet a blind person and how to be a sighted. guide. . .
If the child 1s physically disabled, lgarn about the child's disability. . ¢
Create among your club members an atmosphere of acceptance. Slay those myths!

3. Acteptance by peers is crucial to the successful involvement of
disabled¥and non-disabled youth in the same 4-H clud. As the leader, you
serve as an important role model. 1If:you welcome and accept the new member
easily; 4-H'ers probably will follow suit. Identify those club members who
with and accept the new member. If the peer leaders in the group wélcome and
accept any new person.easily, others will follow their example.

4, Now that the child is ready to join 4-H and pembers are ready to
accept the newcomer, get together! Make any necessary changes in room arrange-
ments before the new child arrives. Discuss the reasons for these cEanges with
the other members. Introduce the disabled child as you would any other A—H‘er~g
Ehgourage the child to answer questions the others ask concerning his interests
and’ his djsability.

& -

5.. Once,initial accestance is achieved, don't lose it! If there js -any
name callin r teasing, stop it immedlately‘ This type of behpvfbr only gets
worse if nos stopped at onEP

6. Don't grant a child special privileges because of a disabling

If the rule is not to throw the ball in the.meeting room; that rule applies

to the disabled child as well. You will do the child mo favor by granting
special privileges. It will only lead to further testing of limits and mis-
understanding among all club members. . .

.

~
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7 7. Involve the disabled child in all aspects of your club. He needs
his turn in being responsible for providing refreshments, cleaning up the
meeting room, leading a song or game, or leading the club in tye 4~H pledge.
If demonstrations are a requirement in-your club, don't bend . / Help him as
you would any other child. Prepare him well for his first demonstration so
that it is a success.

8. 1Involve the disabled child in leadership roles., Encoufage situations
where he can help a non-disabled ch11d with project work. Make adaptations that
may be necessary for the disabled ‘child to hold any of the club offices, including
president, secretary and others.

9. Try new gamgs that stress cooperation rather than competition. yA good
source of games that ‘encourage all participants, rather than including ohly the
most - athletic, is the New Games Book.

N

10. Probably the most difficulg'situation you will face as the leader of
aéclub that includes a disabled child is "What do I do at roundup or fair t{ime?"
As with apy child, you would try to steer him away from undertaking an impossible
project.ﬁrDiscuss judging with your county agent beforehand, not the day of the
fair. SpPecial judging or any special classes are not the best solution. You've
worked to include the disabled child in all of your other club activities. Don't
exclude him or put him in special classes at the fair. Everyone needs to have an
honest appraisal of his work. In the~real world, the disabled ‘person is judged
with others, so wake 4-H a real world situation.

.

How to Involve Youth Who Live in Institutions

Involving disabled youth in 4- H at a re51dential school or instltution.~
presents some different challenges ‘than involvement in 4-H clubs w1th non-
disabled youth. .

In working with residential schools and 1nst1tut10ns, your first step is to
contact the director, principal or other person in charge. Be prepared to tell
him/her what 4~H has to offer yodﬁh Here are potentlal questions and some
possible answers:

[y
T

~
1. "What will the youth gain from a 4-H experience?" -
Your answer could’ include any of these benefits: They will learn
functional living skills,’ leisure skills, possible job skills. They
also will have social interaction with peers, 4~H teen and adult
volunteers, enjoy recreation, develop leadership skills and experience
success and develop pride in their work.

2. '"How often will the club meet?" / \
Answers to this could be: Once a week (preferred if it is workable
with the volunteers); once a month (not often enough for continuity)
or twice a month’ (possibly a good compromise).

[ - ¢ ' >
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3. "How many youth can jéin?” < o

3. Hown : 2 | % .
The ‘abilities of the youth and the number of volunteers will determine -
this apgswer. A one to one ratio may be necessary and probably most

rewarding. One volunteer for two youth can be workable. One volunteer

to three or more youth probably will-be frustrating.

-

4, "What must the sghool provide?" /ﬁ

The school should provide: A regular meeting place (a room that can be
known ag "The 4-H Place"); the youth and cooperation. This means that
the meeting room is unlocked at the designated time andethat the 4-H'ers
are reminded of and brought to the meeting. The abgvé aregessential.

" Don't plan a program unt11 these requests are met. Items that are nice
but not necessary are: Use of materials (scissors, glue and pdper), . ; .
access to a kitchen, financial assistance, help of the school's staff.
at meetings, field trip privileges and transportation.

s

’ 5. "Who will provide finances?" ) P
Again, don't undertake an institutional club without having a financial
source to cover the project expenses, no matter how small the amount.
Possible sources of financial help are the institution, a parents' .
organization, service clubs, businesses, college clubs (campus 4-H clubs,
sororities, fraternities, professional clubs), church groups, homemakers
groups, local 4-H clubs, county 4-H program, county 4-H teen group,
.individuals or a fund-raising activity.

6. "What kinds of activities will you offer?"

Mention'possible 4-H projects, club recreational activities, participation
in other county activities (fair, camp, etc.), field trips and achievement
programs for the youth ’and parents.

7. '"How long will the program continué?"

! Be positive and say: '"'As long as this school serves handicapped youth."

Then be practical amd suggest trying the program on a trfial basis for about

six months. That's long. enouglt to prove success and identify any changes

needed for the program's continuation. That also is enough time to identify

the dedicated adult and teen volunteers. Diring the six months, be sure that '
you maintain contact with key people_of the school. Suggest an evaluation of

the program at the end of the six months. If the program continues, don't

lose the contact you have developedjwith the director, principal and other
decision-makers. .

8. '"What e€an 4-H add to the learning experiences provided by the institution?"
] .
This is an important question, so have a good answer' 4-H activities can
reinfofce learning experiences provided by the school. For example, math
- skills are practiced through projects such as cooking, sewing and woodworking.
' Reading and writing skills are expanded in all 4-H projects. Good grooming
and manners can be reinforced through the examples set by 4-H leaders. 4-H
can prove youth with significant contacts with others—-persons from the com-
. munity they can care about, learn from and relate to. 4-H programs also may
help get youth out into the commpnity on field trips and thus help them see
more of what is beyond the school walls.

- &
'
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There are a few more items to consider before organizing a club at an 3
‘ institation. First, remember the ultimate goal is to involve disabled and
non-disabled youth in "together" programming. Even in institutions, there
are ways to achieve this goal. Hold joint project meetings, a special program,
a recreation night, a party or other event that will bring young people together.
Organize a kitchen-band, "Gong Show," a rhythm band, help select a play or educa-
tional program thft disabled youth-can present to other '4-H clubs and community
- service clubs. Provide youth the opportunity to serve others. Teach them the

4-H pledge. Take field trips. Take overnight trips or hold campouts if possible.

Participate in the countv fair. If the youth, choose ta. compete at the fair,
let them compete on an equal basis with other 4-H'ers. Do pot create special
classes pr give the projects special consideration when judging. However, if you
feel strongly that these youth should not compete with other 4-H'@rs, then have

: the project “items judged at an event held just for your club members, separate
from the county fair or county roundup. Discuss these and other possibilities
rwith the 4-H staff in the county.

In business meetings,‘the president's responsibilities may include: getting
everyone's attention, leading the 4~H pledge or selecting someone to lead it.
The vice-president can fill in when the president is absent, introduce new
members ox guests and select members to help with clean-up duties. The secretary
can be responsible for keeping attendance. Don't try to hold business meetings
immediately upon starting the club. Give youth time to become familiar with 4-H,
the leaders and selectXa club name. Business. meetings should be kept simple.

Find dedicated volunteers. .There must be an organizational leader and leadergf//ﬂn~
for projects and activities. Don't rely solely on current teen and -adult leaders,
‘recruit others.. Ask parents, service clubs, retired persons, college clubs,
agencies and high 'school guidance officers for leads in finding youth interested.
in health and special education careers and ‘adults will%n% to serve.

~

”
H

Plan your program well. Decide on projects, activities and who is to take on
various responsibilities. Outline a six-month plan but be flexible. If a program
you have planned does not work, change it. This type of program must be orgunized.

n Adult and teen volunteer staff and county staff should meet to plan the program.
‘Then, 1if possible, meet briefly after each club meeting to discuss concerns and
to review plans for the next meeting. If the program continues under the leader-
ship\of a strong volunteer leader, the professional staff may not peed to attend
planning meetings wnless they so desire.

Be sure to have fun! Enjoy the youth!

-

*




. ) " IT TAKES TEAMWORK  -*

/// ‘ v . . .
. - Some Resources !
i . -

Find out and cultivate, the valuable resources in &our community. They
may_ include:’ - ' co :

. Advocacy Groups - County Association for Retarded‘C@tizens,lUnited

Cerebral Palgy, Muscular Dystrophy, Easter Seal Society

State and Local Agencies - county and local recreation departments, ’
state office of education, locdl public, private and vocational
schools, government offices on mental health and mental retardation
Social and Service Groups - Red Cross, Boy Scouts, Girl Scouts, YMCA,
Lions Club, Rotary, Jupior League, Kiwanis, Extension Homemakers

s ! )

Parent Groups - PTA's, Parents of Special Children, parent groups of
agency or advocacy organizations

Handicapped Persons

These and other resources can be located through state and county . , °
government information services, directories, the yellow pages, libraries,
churches, hospitals and by word-of-mouth.

. Try.an Idea Exchahge . J

A good way to draw on these resources and to utilize them in giving
direction to the 4-H program is through an Idea Exchange. Objectives may
include: -

. ~N
1. Recognizing needs of handicapped youth 4% your community.

2. Identifying types of programming that will meet these needs.

. »
3. /Evaluating existing programs that 4-H can augment rather than

duplicate. 5 . .

* 4. Promoting 4-H as a service and program avajilable to handicapped
persons.

5. Sharjing program Successes and new programming ideas with handicapped

" youth. - <y ) .
Invited persons should represent a variety of interests and experiences: .
4-H volunteer and professional staff, other youth organizations, government
agencies, public and private schools, advocacy groupst parents of handicapped
youth, handicapped persons, legislators, media an§;service groups. .

. r
Thd Idea Exchange may be one or more days in leﬁgth. It should include

enough presentations to thoroughly focus on the su Ject and its objectives.
Much of the time can be devoted to small group discdﬁsions with time allowed
for reports of major ideas back to the whole grqup¥¥ Keep a record of highlights
for later actions. ' i é? ;

An Idea Exchange can help your county Qeveéﬁéba plan of action to begin

programming with handicapped youth. on a larger gc?Te. The exchange may lead to
the formation of a héndicapper advisory committee, Or on a smaller scale, it

: - 18 —2{)':-‘. ,
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may Jlead to the inclusion of a handlcapped person on, your county 4-H Advisory

.
., @

-~

Committee or to serve as a resource leader. . . }
I3 ' \ - ' . ¢
.. Recruiting Leaders and Youth with Disabilities
S , .
Some Do's and Don'ts ) }' !
- Do expect success from your éfforts to recruit disabled youth and.adults.
i — Do use local resources - schools, agencieé, advocacy groups, government
agencies - to locate disabled persons. Remember that the most difficult .
part of recruiting disabled youth and adults is locating them. .
- Do cooperate with and augment programs for handicapped youth that are &
- « sponsored by other organizations and agencies. ' ’
~ Do publicize.the fact that disabled youth can be members of existing
. 4-H programs. Include youth with disabilities in publicity pictures
of 4-H club events, projects and. activities. Use these pictures in
v : general 4-~H promotional literature. : *
- - Dd publlcize handicapper aud non- handicapper involvement as being ®
. "together" programming.
- Do talk to special education cldsses about joining 4-H. ‘
) .
- Do talk to parents about their child's involvement in 4-H.
- Do explain to prospective leaders, both diSabled and able-bodied,
their responsibilities as leaders. T
”~ , ‘ ‘n
- Do encourage disabled 4-H members and leaders to help recruit new
members and leaders.
- Do involve disabled adult leaders in all county leader activities. .
- Don't portray handicapper involvement in 4~H as something special,
M or say that this will be a special 4-H program.
- Don't expect prospective volunteer leaders to find the 4-H offlce
4-H must find them where they are' J . n
- Parents, Youth and Leaders Working Together
Parents play an important role in the 4-H program. After all, without
them, there would be no 4-H members. Parents cani (
- Serve as~proje¢g or activity leaders. - A\ .

Host a 4-H club meeting in their home.

Provide meeting refreshments. . . . |

- Serve as resource persons in teaching others about their child's
disabling condition.

Provide for the child's transportation to meetings.

\ Q - 19 - A A .
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t .
- - Attend award and recognition programs.

< ‘ : )

v . . B -

« Provide the child with'emotional SUppOrt,.

- Provide needed project materials. ~ -

- .

- Help the child practice at home skills Iearned in 4-~H.

-

1§Chaperon a special 4-H trip or'éptivity.

-
r
»

.— Tell other handicapped youth and their pérenfs about 4-H.

Discuss with parents the ways that they can be involved and any concerns ,
you may have about their child's condition. Be ‘sure to keep communication

“'lines open. . U ’

Volunteer and’ professional staff need to accept and learn to understand the

agrents of disabled youth just as they accept and learn' to understand disabled

uth. Parents may decide not to be actively involved in 4-H. Don't assume
that they¥re not intereSted in 4-H or in their child. The parents smay feel
the need zjr their child to develap independence, to function socially without
their protection and to develop a relationship with other adults and teens. &4-H
may prOV1de a valued time for parenfs and child to be apart. Respect the parents'
wishes and ‘try to enllst their support in 6ther ways. Communicate with parents
and work together. . *
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TRAINING TO PROGRAM TOGETHER
) ' Content of Training , .

Training volunteer and professional staff in programming‘with youth who
- have disabilities can be exciting and satisfying, using a variety of learning
experiences and teaching methods. As the trainer, you need to assess the staff
to be trained. What previous involvement have they had with handicapped youth?
With other youth? What fears do they have? What are their attitudes toward
handicapped persons? How familiar are they with the 4-H program? How secure
.do they feel around persons with handicaps?

Il
“

Answers to these questions will determine the content of your training
program. Whether you are training professional or volunteer staff, prepare them
to train others.

There are three basic training components: Awareness and acceptance,,
methodology and support. Choose activities from each of the three categories
for your training program.: The components are interrelated. The first and
most important goal, however, is to achieve awareness and acceptanee of persons
with disabilities. If this is achieved, methodology and support will follow
easily. _Do not proceed to the other two training components until awareness
and accep'tance are achieved.

.

Araining Component 1 — Activities to Develop Awareness and Acceptance

- Plan a "hands on" experience with handicapped youth. .Staff should
visit a schoolz institution or agency and work with handicapped
youth, not just observe them. Have ‘the staff do this before the
first training session.

- Discuss with the staff, their "hands on" experience and the feelings
they now have toward handicappers. "

. . ‘ L

- Do exercises from the awareness section of this workbook.

- Role play situations that could arise. Example: Teasing of name calling
of a handicapper, a volunteer doing too much for the handicapped child,”
dealing with other people's attitudes and non-acceptance, recruiting
others to become involved in programming with disabled youth.

- Discuss "specialty" ihformation pertaining to certain disabling con-
ditions. Example: What to do for 4 seizure, handling tantrums, lifting
a physically disabled child, becoming familiar with wheelchairs and leg
braces.

~ Learn about various disabling conditions. In discussions of handicgps,
remember to emphasize abilities and likenesses to other youth, not dis-
abilities and individual differences.

- Use audio-visuals designed to create awareness of attitudes.

Te
Invite a handicapper to speak to.the fraining participants. Discuss
\\_iifitudinal barriers and what 4-H can do. .

\
‘- Lea?ﬁ,about public policy and disabled persons. Legislation does

affect 4-H. Be sure you are familiar with the basic law.

Q
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. = Inferfh the training participants about the handicapped youth they will

- work with. Remember, what people do not understand, they may distrust
or fear, THe awarehess component should remove the leaders' fears so
that they Ean work more effectively with handicapped youth.

- Discuss types of existiné 4-H programs involving handicapped youth.
‘Ask a leader or agent from another county to share his/her experiences
with the training group.. ° )

= Return to the school, institution or agency and work again with the
handicapped youth. . Does the participant feel more confident on the
second ‘visit? '

Trafﬁing Component 2 - Activities to Teach Methodology

-

- Discuss delivery methods of the 4-H progran, including traditional

projects, special interest groups, TV and demonstrations.
. ) ?

- Learn ways to involve handicapped youth in 4-H programs, such as handi-
capped with non-handicapped youth in the same club, handicapped youth
in institutional or school club. Discuss considerations of each™type

A

of involvement. . .

- Discuss project selection, completion requirements and awards. Changes
probably will not be needed, but be sure that this item is discussed.

- Identify the adaptations -that may be needed for completion of project
tasks, .

b ' . o
- Role play learning situationg. Bake a cake blindfolded or wifh one arm
and hand only; without speaking, teach someone to saw wood. -

- Think of common projects or tasks, assign a disability to the participant,
then ask him to complete that project or task. See how these tasks can
be accomplished; don't dwell on the difgicully of the situation. .

- Do a simple demonstration while assigned a disability, to prove that all
. youth can do a demonstration.- '

-, Ask special education teachers; rehabilitation counéelors, therapists
(occupational, physical, music or recfeation) or parents, to discuss
teaching methods and techniques they ,use when working with handicapped
persons, ’ « .

! R “
v .

- Learn recreational activities and games that include handicapped youth

without singling him out. N

= Talk about business meetings. if a 4-H club will be in an institution,
discuss what the business meeting should include. ’

-+ Discuss the importance to the'disabled youth of being a 4-H member and -
receiving the symbols of membership: "A 4-H pin, membership’card, club
flag set. . ! v
.’ - ) ¥ 4 i -

- 1)
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- Discuss working with school staff,

institution staff and parents.

" - Write a sample club program plan fpr an institutional club and for a

° communlty 4-H group.
,

Training Comgonenf 3 - Activities that Provide Support

- Info

staff of ravailable 4-H aqd Extension resources.

Have copies

.0of mXerials on hand for distribution or browsing.

¢

" - Review list of local contacts for information and support--agencies,
schools and other youth organizations.

- Emphasize the importance of estagllshlng financial supporfifor 4-H

clubs formed in special schools and institutions.

financial resources.

Discuss possible

- Take time to dlSCUSS items that concern participants in ohe tralnlng

program.

4

’

- Discuss the volunteer sf‘ff‘s responsibilities to the program(s)

established.

3
~ Ask each volunteer to write a letter to himself or herself. Each
person writes the action they plan to take as a result of the training

and how they will accomplish their plan.

Thé trainer then Qails the

. letters to the staff about six months to a year later.

~ ’

- Give continuing training and support to the staff when programs with
handicapped youth are it progress.

praise and materials.’

~

, Format of ,Training .

-

Through a survey
volunteer and profession
value to them:

Volunteer Staff Responses

1 - Workshops
2 - Idea sharlng,w1th volunteer
staff
3 - Field study (observation of
programs with handicagpers)
4 - Films and other audlo-visuals
L 5 - Writtén materials
6 - Discussion with handlcapped
persons
7 - Speaker presentations
'8 - Panel discussions
9 - Newsletters

@ .

M~

S

upport the staff with ideas,

1

4

4-H involvement mentioned previously, selected county
T staff ranked the training methods that were of most

Professional Staff Responses

~

1 - Workshops

2 - Idea sharing with volunteer
and professional staff

3 - Field study (observation of
programs with handicappers)

4 - Discussions with handicapped

persons

- Panel discussions

- Films and other audio-visuals

*Written materials

- Newsletters

- Speaker presentations

L 3

5
6
7
8
9
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. Formal training will require at least two sessions, but probably three, .
with one sess1on for each training component. The best learning situation is

a "hands on" experience, including involvement with handlcapped youth before,
in between and after the formal training dessions.

[ -

. ° Resources -
- .

Workshop leaders may wish to obtain a copy of Pennsylvanla s leaders' guide,
"Let's Look at 4-H and Handicapped Youth." This leaders' guide, listed in the
section titled HEXP, has a suggested training format, general information on
disabling conditions and a listing of resources. .

Volunteer 4-H staff can receive training at the national level throug
leader forums on youth with disabilities. Contact the National 4-H Counci
for dates and details.

Don't overlook the many valuable resources that can be found locally.
Cooperate with other agencies, organizations, 4-H staff from other counties,
persong/w1th disabilities, schools and therapists. Utilize their experience
and expértise. Many of, the resources listed in the HELP section of this work—
book will also be useful to you in preparlng a training program.

-
'

!




PROJECT TOGEngR: 'Things to Know About 4-H and Disabled Youth \ . ‘

bisually Impaired Youth

The sight of a visually impaired youth ranges from severely limited to
totally absent. For legallpdrposes, blindness is defined as visual acuity of
20/200 or less in the better eye with compensating lenses; or a restriction of
field of vision to 20 degrees or less in the better eye. '

Guiding a Blind Person

Everyone should learn to guide a blind person. Here are some suggestions:

' 1. Ask the person to take your arm. Show him where your elbow is by
touching his arm with it. Never take his arm and propel him by
the elbow. . ’ ’
13 / " ’ s
v 2. Tell him when you come, to steps and whether they go up or down.

3. In guiding sogeone to a chair, one method is to bring that person to a
point where he touches the chair and knows which direction it faces.
It will then be a simple matter for him to examine it with his hgnds,
pull it out from a table 4f necessary and handle the situation in
whatever way he prefers. L ) :

4, 1In entering an automobile, a blind person can engineer his own actions
if he"is told in which direction the vehicle is facing. One hand is
placed on the door handle and the other on the top of the car. The
situation is. then familiar enough to suggest the whole picture to

— him. If he becomes:confused, further information can be given, but
only one-person should give directions.

5. In taking someone 4dnto a buildingh tell him whether he is entering
the front, side or back ‘door.

6. When taking a blind person into a secial gathering, have him sit on *
a sofa with other people, not in a lonely chair off in the corner.

. 7. Too much guiding can be detrimental to the person who can. travel
independently. He must keep in practice lest he lose the required
alertness in independent travel. .
el . |
\ 8. Do not pet or talk to a guide dog when he is "on duty" .or serving Hgs
master. Check with the dog's master before you pet the dog. )

9. 'Be prepared for the blind person to make direct statemepts concerning
any awkward situations which develop. Usually these wi be in a
humorous vein, which will indicate that he wants to put you at ease.
Personal experience can be helpful in developing tact, good judgment
and a sense of humor to handle situations which may occur.

Visually Impaired Youth in a 4-H droqp

When working with a visually handicapped youngster, remember that he/she
is like any other youth of the same age except that he/she depends more on ’

\
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" Sewing ’ . .

) \ - o ’
hearing, touching, tasting and smelling. You should:
1. Use more verbal cues, as the visually impairea child may not notice
gestures and faclal expressions.

2. VWhen approaching a blind person, state your name and let him—kfiow
when you leave. .

3. 1In a small group situation, ask each person to introduce himself,
so that the visually impaired child cap- identify voices and positionms.

4. Remove barriers to make walking easier. ,° , '

5. Keep doors and cupboards fully open or closed.
6. Maintain a consistent room arrangement.

7. Seat the partially sighted child near the speaker or close to any
visual action. - .

8. Position a demonstrator so that he is not standing with his back to a
. window. .

9. Allow the child to handle the materials before or*after a demonstration.

3 . . »
10. Tape record the meeting and project book information. .
Allow sufficient time for learning project skills. Be sensitive to the 4

amount of assistance needed. Remember, too much supervision is as harmful as
too little. -

Have a well-organized area. Work trays are especially ﬁelpful. Label items
that are not easily recognized by size, shape or sound by using rubber bands,
magnets or tape. Once organized, orient the 4-H'er to the work area and materials
by using key points of reference. Before beginning the project, cover the work area
with newspaper, waxed paper or a sheet to take care of spills and’keep the area clean.

Now that you -are ready to begin, keep instructions clear and precise. Allow the
4-H'er to have physical contact with the work surface, or task. Encourage the child
to use brailled instructions if available. If physical contact is needed to demon-
strate a task, ask the child's permission to touch him/her. .

"

.

- Learn to use the sewing machine:

e

;Y

The child must first learn to thread the sewing machine and needle,
prepare the bobbin and set the seam gauge accurately. Review thase
tasks with the child until the skills have been mastered.

- Cut out patterns:
It is helpful to use a hravier weight paper such as wrapping

paper for pattern pieces. Or you can contact a commercial
company that supplies patterns for visually impaired persons.

-26- 33
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- Use a tape measure:
\ }
A tactile tape measure may be purchased or one constructed, by .t

placing staples to mark each inch and two staples to mark jevery
foot. '

- Thread a needle:

“To thread a needle, poke the point of the needle into a piece of

cork so that the needle is secure and erect. Place the thumb

and finger of one hand near the eye of the needle as a guide. : 7
Using a wire needle threader pass it through the eye as far as
possible. Draw the thread through the thteader loop.

- Hem a garment:

With a tape measure, measure the amount of material that has to be
turned up. Measure and cut a strip of cardboard the same size.

Use the*cardboard as a gauge to turn up the hem. The raw edge of
the hem should come to the top of the cardboard. Hold the hem in
'place and remove ‘the cardboard. Use safety pins to secure the hem
clefg to the fold. Continue around the hem until the starting point
is reached again. Finish the raw edge if necessary. ,Pin hem close
to the edge to be hemmed and hand stitch the hem. i

Woodworking

- Hammer a nail:

Shorten up on the handle of the hammer while tapping the nail into
place. After the nail is pdaced, remove the guide finger and take
fuller swings Allow the hammer to bounce on the nail between strokes.
Sound, clues ‘are adequate to tell when the nail is bending.

- Saw a board:

4

- ' X Simplify in one of three ways--use a mitre box, use a saw guide (a
narrow board held in place with C-clamps) or scratch a line in the
board with a nail or other sharp object. =

- (What to teach:

~ In addition to traditional woodworking projects, you could Mo teach
the 4-H'er simple home repairs such as changing light bulbs, replacing
broken window panes and faucet washers.

Cooking q ' -

Pour liqufds:

Set the glass on the table and hold it between the thumb ‘and third finger.
Curl the index finger over the top of the glass, rest the pouring spout
on the glass and pour until liquid reaches the finger.

.




- Dial control: '

. ‘ g . : .
Mark critical settings with drops of white glue or small pieces
of tape. Use a timer to know when things are done."

- Teach and follow these safety rules in the kitchen:

1. Use the back of the hand against the front surface of counters
and appliances for guiding ones&lf. Never use the hand on the
top surface because of the danger in encountering a hot burner,.
hot pan or sharp knife.

2. Always place the pan on the burner and center it before starting
the heat. , ‘

3. Never, under any circumstances, leave a gas burner lit if the
pan has been removed. Remember that the burner will remain hot
for some time after it is turned off. -

4. Never place a pan handle directly to the front where it may be
accidentally hit or. pushed off the stove. Place the hand¥e
toward the outside edge, slanted toward the back of the range
so that it will protrude over the edge of the 'stove as little
as possible or not at all. 1In some situations, pan handles
can be turned inward, provided this does not interfere with
another burner or pan.

.

5. Always  light the burners, especially gas burners, from a normal
standing position. Ifra person with residual vision cannot see
the flame from\this position, he must use a touch method. \Excep-
tions must be made here fqr persons in wheelchairs.

/,/*61 Never leave a hot pan in the sink. Cool it immediately with
" cold water. °
7. When carrying a hot pan across the room, use one oven mitt on

the carrying hand and another oven mitt on the free hand. The
free hand should be held in front of the pan like a 'bumper"
and used as a guide if necessary. No portion of the hot pan .
should be ‘exposed enough to touch any person who might be in
the path. This rule applies to partially sighted individuals
as well. . ) .o

8. When carrying a sharp knife, it should be carried by the handle,
in a vertical position, blade down. The handlée should be held
loosely by the thumb and fingertips, never grasped in a tight
fist. The non-carryifg hand should be used in front of the
knife as a "bumpet' gua Smaller knives can be carried by
the blade in a closed fist position. If the other hand, the
"bumper" is for some rea not free, the wrist of the carrying
hand should lead. :

9. Never leave a sharp knife in the sink. Wash and dry it immediately
and put it away. Sharp kpives should be kept separately from other
utensils and regular flatware. Sharp knives should not be kept
loose, as in a drawer, where finding them could be dangerous.




Hearing Impaired Youth

Communicating

J )
When working with hearing impaired persons, communication is the challenge.
The deaf child usually is eager to communicate and knows his best, ways to succeed
at it. You, as the hearing partner, should accept the choice of the .deaf person.
True deafness is éefined ds a hearfﬁg loss in both ears severe enough to
prevent effective .communication by sound alone, even with amplification. *Hearing
losses can vary from mild, when the child has difficulty hearing faint or distant
speech, to severe, when the child only feels vibrations. Here are a few useful
facts: >
- Ninety-five percent of school age deaf children are prelingually
deaf--they became deaf before learning speech. Few persons pre-
lingually deafened develop speech that can be understood in most
social situations. Imagine the difficulty you would have learning
to speak a foreign language while unable to hear others or to moniter
your voice! - .

™
e ]

Deaf persons understand only about 26% of what is said by lip reading.
Many brigh**deaf ‘children understand less than 57%. So it is unrealistic,
to rely solely on this mode of instruction and communication with the
deaf child. . ® .
- Thirty percent of the deaf children are functionally illiterate. The
average gain in reading from age 10 to 16 years is less than a year.
Thus, communication by reading and writing can be of limited use for
many deaf persons. ; .
- Y
- Most profoundly deaf children and adults cannot understand speech, .
even with the aid of a hearing device. 3
What is ‘ best method of communication for deaf persons? There is increasing
support for total communication, where fingerspelling and sign language are used
along with speech and lip reading and writing. Most deaf, youth are able to communi-
cate fluently with deaf peers and hearing persons who know manual communication--
sign language and fingerspelling. 4-H groups that include deaf children should
plan to learn fingerspelling and some basic.signs, if that is the method of com-®
munication preferred by the deaf youth.

N

Hearing Impaired Youth in 4-H

“Including the deaf child in your club is not a difficult task. Some
adaptations that will facilitate the participation of heating impaired children
are: - -

.

1. Use visual clues as much as possible--signs, posters and maps. - BN

~

2. Use an easel at meetings and write business items on it. Also have a
pad and pencil at project meetings+— - ~ ¢

+3. 1If necessary, select project books and materials that have simple reading
levels and many pictures. Expanded Food and Nutrition Education Program
materials work well.

..




4. Seat the’hearing impaired child facing the speaker.

-

5. Demonstrate what is to be done and let the child imitate bhat ybu've done.

>

6. Use simple words and learn éign language for key words in the project.

7. Have someont in the club, preferébly young people, learn some sign
. language and fingerspelling. ’

8s. Know how to get the attention of deaf children in a group situation.
Some attention-getting actions are blinking the room lights or hitting
the table with your hand if the group is seated around a table. Don't
drum the table with your fingers needlessly. That can be distracting. -

\—Remember, any project can be taught to a hearing impaired child if the
visual "aspects of the task can be emphasized. Use films, video tapes, pictures .
to assist in communicating. Mutual respect will enable you and the child to
share words and meanings with each other.

[y

Mentally Retarded Youth _

-
~

Mental retardation is a condition that causes a person to develop mentally
at a slower than average rate. This can result in problems of learning, inde-
pendence, social adjustment and economic productivity. Mental retardation is
-a condition, not a disease. There are widely differing degrees of disability.
There also is no cure, but through special training, education, community,action
and support, mentally retarded people can be helped to realize their individual
capacity. ‘Mentally retarded individuals have the same feelings and emotions as
others. They need the opportunity to lead lives as close to normal as their
condition allows. ‘ - '

When working with mentaliy retarded youtlr in your club, keep these suggestions
in mind: ’ ’

1. Focus on one task at a time.

s

2. Demonstrate each step of a task. Give simple instructions and be
sure that the 4-H'er understands. -

‘3. Encourage the child and allow plenty of time to practice newly
o learned skills,,’ —

4. Repeat difections and practice as many times as necessary.

N

5. Emphasize/gobd personal habits.

P .
6. Develop a regular routine for meetings..

7. Le£<fhe mentally retarded child help others.

8. Encourage conversation.
,

9. Teach the mentally retarded child patience in sharing and taking turns.

1




Here are some considerations for specific projects. ’

4

- Sewing

(\ X ) ‘\’:714 . . 2 -

- If the child has trouble using scissors to cut material, practice by~
snipping off b1ts of coiled clay. Then try paper. Once these two are
mastered, move'to’ cutting material with good scissors.

- Mark cutting lines on the pattern and mark a red (X) on the pattern
for placing pins. !

‘ A 4

- Mark seam line with a pencil. Have the child hand baste the seams
together with long running stitches. .

- Teach the child to recognize a sewing mistake and the reason for
correcting it. . °

Stitchery , -
- Use a needle with a long eye which is easier to thread.

- Choose loosely woven fabrics.

.
.

- Use small pieces of fabric;.they are easy to handle and fill up
quickly. This means immediate success. \ . ;

— . Teach the running stitch, chain s(ifch, buttonhole stitch and //
couching stitch.

- Repetition is neceSssary, but variation is important.
N

- Color coded pictures of recipe directions and color coded measuring
spoons and cups are especially helpful for the retarded child.

- Depending on the ch11d s reading and comprehansion ab1lities, EFNEP
materials may be helpful. .
- When teaching how to measure iiquids, use colored water. It makes
the readings easier. . .

Crafts ;

- Some hand work may need to be demonstrated by standing behind the
child and letting his/her hands rest on yours as you demonstrate the
task. Or turn your back to the child and hold your hands in the N
air to demonstrate. These techniques do away with "mirror image."

’ 6

- Some craft ideas are:

Butterfly prints. Fold paper in half and crease.” Open and droﬁ) -
finger paint close to the fold. Fold again. On dry side, swirl ~
fingernail from the fold line out to the edges.

Painting gadgets. 1If a brush is too difficult for the child to
handle as he applies paint to the gadgets, use gottonballs.

finger painting B wire sculpture
s papier-mache -31- - weaving : -

MC . seed pilctures . 3_8 ‘ mobiles




J ‘ Physically Disabled youth

] s .
icai disabilities can- result froh disease or illness, accident or birth
efect and can affect almost any part of the body. Thus, different adaptations
ay be necessary, depending on the activity and the physical disability, Your
t guide to specific adaptations for a physically disabled youth is advice
the child, parents, teacher, occupational or physical therapist.

Lonsider these general, guidellnes when a physﬁcally disabled youth 301ns~
your group:

- Be sure that your meeting place 1is accessible and remove barriers
in the meeting room.
'

- Provide open spaces for wheelghairs and crutches. ’
- Keep activities on one physical plane.
- Try to include recreation types of exercise in activities.

- Ask the child's advice as to the best method for him to accompllsh
a specific task.

-

, ‘ . - Don't assume that a physically disabled youth has mental impairments.

~ . Some example$ of adaptations you can make as you teach food project skills
to a physically disabled child are:

) »

Food

- - - Select kitchen tools with handles which do not conduct heat. . .
' - Select utensils with 1arge, easy to grip handles.
- Keep items organized in the kitchen to reduce, steps.

- When cutting meats or vegétables, use a bread board with two stainless
steel nails to stabilize the food. ) .

- Conserve energy by sitting while cooking.
Remember to concéntrate on what the child can do and give assistance only

when needed. Patient and 'supportive, you can be an important factor in helping
the child overcome the disability. . L,
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HAPPENINGS TOGETHER: Existing 4-H Programs

- +

~

You are not alone in programming. with youth who have disabilities. This section
gives a brief description of the.variety of current or recent &4-H programs through-
‘out the country involving handicapped youth. The county programs presented here -
were identified by Patricia A. Krall, national 4-H intern, through questionnaires,
personal interviews and newspaper articles. Many of the statewide programs were
identified by"Wendy Brock, county Extension 4<H .agent in New York State, as part
of her master's thesis. . '

California ’

<
I3

The San Diego 4-H STEPS Program is set up to work, as far as possible, with

handicapped youth on a ‘one to one basiq. The goal is to find a common interest
. that will métivate a learning experience. Activities in gardening, animals,
photography and cbmmunity socialization haQE\proven successful in providing
areas of common interest for handicapped and non-handicapped participants.

, The program uses the school system, area volunteers, local club volunteers
and teen leaders. _Training programs are conducted fior adult and teen volunteers
to insure their undérstanding of the STEPS program.

-

. .

‘ . Colorado

In Weld County, handicapped youth are involved in different ways--in the
same 4-H club with non-handicapped youth, alone in a"school/institution club
and in a special summer youth program. Approximately 50 youth aged 8-19 years
participate. The county coopergtes with the Association for Retarded Citizens

B and the City Recreation Department. Projects include foods and nutrition,
gardening, woosdworking and clothing. The handicapped youth have been included
in camps,- trips and toyrs, ‘demonstrations and fairs.

rd -
Recently, Colorado has.undertaken a major program of mainstreaming through
staff and volunteer training and a newsletter to exchange ideas.

A set of puppets,'"The‘Kids on the Block," purchased with help from a_ _4-H
dance-a-thon, helps people face their attitudes toward persons with disabilities.

N Georgia ) ’
Jackson County has involved mentally retarded~youth\from~a day care center.
Activities of the 4-H club include teaching life skills and a weekend camping
program. Teen leaders are from the Sunshine Brigade, a citizenship program
sponsored by The Coca-Cola Company. The teens receive an orientation to th ..
mentally retarded youth, their actions and how to handle situations that might
arise. Information about the 4-H activities at the day care center 1is mailed
to parents.

) Indiana ' . .
Elkhart County has a strong 4-H program sé}ving about 60 mentally retarded
persons aged 20 to 70 years. It is a joint effort of 4-H and ghe Association
for the Disabled of Elkhart County. Projects include--foods and nutrition,
gardening, health and physical fitness, home management, clothing, safety
and good grooming. Project materials for younger children have been adapted
for mentally retarded adults. The disabled adults/%articipate in club business -
meetings, recreation, trips, demonstratiohs, judging activities and the county
fair. The same standards exist at the fair for the disabled adults as f3; any

other 4-H'er. TN -

o ~xdy T %




®, A Iowa
\ . . ) .
In Howard County, 29 mentally retarded youth are involved in 4-H programs.
There are handicapped with non-handicapped youth in the same club, handicapped
youth alone in a 4-H clup and handicapped youth in a school/imstitutional club..
Two adult and four teen leaders work with the handicapped youth on projects which
include--foods and nutrition, gardening, health and physical fitness, arts and
crafts, woodworking, conservatio pets, safety, good grooming, bicycle and
music. Materials are kept simple’ and teens work with the youth in a one to
one or one€ to two ratio. Activities are club business meetings, recreation,
coutrty fair, day and overnight camping, trips, demonstrations, 4-H carnival,
road clean-up and junior fun day. At events such as the road clean-up and
fun day, the handicapped 4~H'er has a 4-H buddy so that he does not become
confused or frightened. Parents involved as leaders, provide transportation

and emotional support, tell other youth about 4-H and attend awareness programs.
. 4

* " ,‘
. ' Louisiana
‘ i L2 R I .

' L]

At the.State School for the Blind a teacher serves as 4-H leader and the
4-H agent meets with the club once a month to reinforce 4-H objectives. The
club concentrates. on handicraft projects so' that they can participate in the
county fair. Teen leaders conduct small group workshops in bread, sewing

and gardening. :

Maryland

b

In-Frederick County, handicapped youth are involved in ¢ s with hon-
handicapped youth 1in-clubs at the Maryland School for the Dea in special
interest groups. Of the handicapped youth in 4-H programs, approximately 190
are deaf, 25 mentally retarded and 20 physically disabled. Several of the 25
adult and 15 teen leaders working with handicapped youth are deaf. Leaders
are recryited through letters to the parents of children interested in joining
4-H, Parenf—Teacher Associations, local service groups and individual cantacts.
Projects include--foods and nutrition, gardening, health, arts and crafts,
‘home managementygwoodworking, nature, clothing, safety, good grooming, horse
and pony, child care, embryology, ‘babysitting and dairy adventure. Existing
4-H project materials have been adapted for use by these youth. Members
participate in club business meetings, recreation, the county fair, trips,
demonstrations, fashion show and achievement night programs. Funds to conduct
tthe program are .obtained from the PTA and the Welcome Wagon Club.

In Washington County, 92 deaf youth are involved with non-handicapped
Jyouth in 4~H community c¢lubs and in a 4-H school group. There are 14 adult
and two teen leaders wqrking with-these 4-H clubs. Projects include--foods "
and nutrition, health and physical fitffess, arts and crafts, home management,
woodworking, clothing, good grooming and Mulligan Stew. The youth participate
in club business meetings, club recreation, the county fair, demonstrations
and 4-H roller skating parties.‘\They also participate and compete in county
activities like any other 4-H'er. ’ :

.Michigan o ) -

Building on experiences with horseback riding for handicappers and a variety
of other programs, Michigan has undertaken a statewide progranm gf mainstreaming

" handicappers into 4-H as members gplegaders. Pilot counties have been selected

gnd personnel assigned at state and county levels.

- 34 = -




Over 200 mentally retarded, blind, deaf, emotlonally disturbed or physically
disabled youth .are involved in 4-H 1n Macomb County through the school system.
An additional 25 are involved with non- handicapped youtik in 4-H clubs. There are
25 adult leaders working with these handicapped youth. The program starts with
handicapped youth in school 4-H groups and progressively involves them in tradi-
tional 4-H clubs. The county has excellent guidelines to get new groups started
within a school system. 4-H projects have included foods, horticulture, forestry,
square dancing, ceramics, embroidery, sand art, woodworking, photography and basic
conservation. Community and social interaction skllls are developed through
business meetings.

]

Minnesota
Minnesota has developed a 4-H Resource Box for teachers of special education
units in the school system. Each unit revolves around discovering 4-H in the class-
room, with the objective of having each child experience a sense of accomplishment
through constructive projects geared to individual needs and interests. Each class-
room develops into a club, which meets weekly with its own of ficers. They conduct
regular business meetings and special activities. Near the end of the school year,
classroom fairs focus attention on the young people and their projects. Awards and
recognition are given for project work completed. . .

®

Nevada

- >

Nevada has a 4-H health project, Removing Barriers, for 4-H members to learn
about persons with digabilities, obstacles theY’may face and ways to remove those
obstacles.

Ohio

i

% o
‘There .are 118 mentally retarded and physically disabled *youth involved in 4-H

in Lucas County. Youth have been recruited for 4-H through their teachers. Ten
volunteer leaders work with these 4<H'ers on a variety of projects--foods and nutri-.
tion, mini-gardening, vegetable gardening, conservation, nature and dogs. The youth
also'participate in club business meetlngs, recreatlon, judging activities and
regional and state events.

Pennsylvania
T

-

Beginning with a service project by a 4-H horsé club, Butler County now has a
club of 80 mentally retarded, blind, deaf, physically disabled and emotionally
disturbed youth. They are bused to the leader's farm every other Saturday for work
in 4-H horsemanship and nutrition. Other projects have featured arts and crafts,
pet care, safety and good grooming. Club activities include business meetings,
recreation, club roundup, county fair, trips, demonstrations and a boating trip
at a local state park. The club simplified some’'existing 4-H materials and cur-
rently is working on a project ‘book, the ABC's of shack foods.

-
e .

In Cumberland County, over 150 handicapped youth, 100 of whom are physically
disabled, are involved in 4-H. Some participate in the same 4-H clubs with non-
handicapped youth, while other are in 4-H through special schools. Efforts are
made to involve special education classes in the 4-H Career Program and in Mulligan
Stews The youth take part in business meetings, recreation, the county fair, day
camping and demonstrations.

ES
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Nearly 50 mentally retarded, deaf, emotionally disturbed and physically
disabled youth are involved in programs in Lackawanna County. To reach these

Seal Committee and the Keystone Rehabilitation Center for the Mentally Retarded.
Instead of traditional 4-H project books, short term projects and activities

of one to three weeks are used, Project activities have included foods and
nutrition, gardening, arts and crafts, home management, clothing and good
grooming. l}

B ‘Texas

Through the Grayson County Mental Health and Retardation Center and the
Dennison school system, mentally retarded youth have become invelved in 4-H
club programs. The 4-H'ers have done' project work in foods, career educatidh‘\///\
personality development, management skills, arts gnd crafts, woodwarking, pets,
clothing and fire safety. The handicapped youth are judged at the project show
with non-handicapped 4-H'érs and the judges are not aware that the youth have
disabilities. :

Utah

Through the Gooperative Extension Project for the Handicapped, Extension .
serves as a network for information and services to handicapped persons-and
their families. 4-H, family and community programs reach all ages and interests
through a variety of delivery modes.

Vermont . . <
A regional training center for handicapped youth has been actively {
in 4-H programming. Because of problems in getting the handicapped youth into
clubs with non-handicapped youth, the center practices reverse mainstreaming,
involving non-handicapped youth in 4-H groups at the training center.

Virginia .
Loudoun County Riding for Handicappers serves youth with the help of an
instructor trained at the Cheff Center in Michigan. Many 4-H teen leaders, adult
leaders, parents and community service club members volunteer their time to serve
as side-walkers for handicapped youth. Materials and guidelines for the program
are based on standards set up by the North ‘American Riding for the Handicapped
Association and Michigan State Riding for Handicappers materials. »

»~
Washington

A 4-H club started in the -fall of 1960, at a state institution in Pierce
County, for the mentally retarded is part of the Special Education Vo-Ag Program.
About 30 youth are involved each year. Dairy is the primary project of the club.
Other projects the members have taken include gardening, arts and crafts, pet care,
horse and pony, beef, poultry and swine. Members complete project record books
and particibate .in showmanship and fitting contests at the county fair.

King County-:is the home of the Little Bits, a riding for the handicapped
4-H program. The 4-H'ers were recruited with help from schools, parents and
newspapers. They participate in club business meetingfi county fair, overnight
camping and complete project record books. The Little Bits paid for an instructor
to be trained at the Cheff Center in Michigan. .

A
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Wisconsin ,

“~ - —

a

Wisconsin converted a éraditional babysitting, course into a six session
trainlng program on becoming a companion for handicapped youth on a short
term basis. This allowed the parents an evening to themselves. The program
is directed by a committee of parents of children with different disabilities.
Sitters are trained to stay with youth who are mentally retarded, physically
'disabled, hearing impaired and visually impaired. The pregram has proven to
be a good approach .to increasing awareness of the needs of handicapped youth
and their fam111es
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HELP FROM ALMOST EVERTWHERE

|

Many excéllent printed materials, audi$-visuals and people are
readily available to professional staff, volunteer staff and other
interested persons. ¢

Specialists may find all of the materials listed here useful.
ltems marked with asterisks (*) form a beginner 's basic reference 1ist.
Through materials listed here, you will keep learning of others. Your
local bookstore may also have new publications. Begin NOW to accumulate
reference materials,

Prices and availability of materials were checked in 1981, but they
do change!

’,

0f General Interest

,

American Alliance for Health, Physical Eéucation,
Recreation and Dance ) L . .

1900 Association Drive .

Reston, VA 22091

Catalogue of publications and audio-visuals list materials on
adapted physical education, camping, outdoor education, aquatics

and more.
\

American Coalition of Citizens with Disabilities
1200 15th Street, N.W. Room 201 -
Washington, D.C. 20005

Provides information on legislation, consumer affairs and coalition
development. Ask for publications list. Two outstanding books by
former ACCD Director Frank Bowe, Handicapping America and Rehabil-
itating America, were published by Harper & Rowe.

~
-

Architectural and Transportation Barriers
Compliance Board

330 C Street, S.W.

Washington, D.C. 20202

Request publications list.




Boy Scouts of America

National Office. -«

1325 walnut Hill Lane

Irving, TX 7506271296 J

Publications Anclude "Scouting for the Deaf," "Scouting for ‘the
Visually Handicapped," "Scouting for the Mentally Retarded,"
"Scouting for the Physically Handicapped " and "Scouting for the
Emotionally Disturbed,"

Closer Look
Box 1492 .
Washington, D.C. 20013

Information and referral service. Publications include: 'Taking
Charge of Your Life: A Guide to Independence for Teens with
Physical Disabilitiies " and 'Steps to Independence for People
with Learning Disabilities." :

Looperative Extension Project for the Handicapped
Utah State University

Exceptional Child Center, UMC 68

Logan, UT 84322

"Involving the Handicapped in 4-H" (25¢), "Cooperative Extension
Project® for the Handicapped -- Administrative and Organizational
Magual" (25¢) and more. Ask for list.

The Council for Exceptional Children

Publication Sales .

1920 Association Drive

Reston, vA 22091
‘C.E.C. serves as a clearinghouse for educational information
related to handicapped youth. Write for publications list.

Girl Scouts of the U.S.A.
National Equipment Service
830 Third Avenue

New York, NY 10022

"Serving Girls with Special Needs," six reprints from Girl Scout
Leader (catalog #86-208-010), $4.25 for package of ten.

Also 1981 revision of "Worlds to Explore: Brownie and Junior '
Leader's Guide" has section on working with girls with disabilities
(catalog #20-702), $2.25. .

[

%




Hawkins and Associates, Inc.
729 Delaware Avenue, S.W.

Washington, Dp.C. 20024 . \ ¢ 4&’

Request catalog of publications and films related to special
education, rehabilitation, career education and leisure.

* Human Policy Press
. P.0. Box 127,
- iTSyracuse, NY' 13210
. Thought provoking, useful materials such as the book, 'What's
the Difference," teaching positive attitudes (HPP-11), $6.00;
slide set "Handicapism'" (HPP-7), $55.00; poster, "Label Jars
Not People" (P-5), $2.00 (plus postage and handling).

The Junior League of Spartanburg, Inc.
P.0. Box 2881

Spartanburg, SC 29304

"The Cooking Kit" - 125 page cookbook with picture recipes,

simplified ways to teach cooking, safety, nutrition. Written

on level of second grade and below; éven non-readers can use '
1 recipes ($9.95 plus $1.30 per set for handling).

!

Mainstream, Inc.
1200 15th Street, N.W.
Washington, D.C. 20005

Counsels consumers, business, government and school systems on
barrier removal, affirmative action and attitude change; publishes
"In the Mainstream" (bi-monthly, free)

March of Dimes Birth Defects Foundation , . = '
1275 Mamaroneck Avenue
White Plains, NY 10605 .

Pamphlets, booklets and audio-visual materials on prenatal care

and prevention and treatment of birth defects. Request resource
catalog. '

Michigan State University' ) «
Cooperative Extension Service

Department of Animal Husbandry

102 Anthony Hall ’

East Lansing, MI 48824

Ask for packet on the pioneering program, Michigan 4-H Horseback
Riding for Handicappers.

ENE




'National Access Center

1419 27th Street, N.W.

Washington, DC 20007 ‘ -
$10 enrollment entitles to receive monthly newsletter "Access"
and other publications at following rates:

"Fashion Design" ($1), '"Let Your Camera Do The Seeing: The
World's First Photography Manual for the Legally Blind" ($5) etc.

¢ National Center for 'a Barrier Free Enviromment
1140 Connecticut Avenue, N.W. Suite 1006
Washington, D.C. 20036
For $25 per year individual members receive bi:;Bnthly ""Report"
and "Access Information Bulletins" with architectural designs.
Also publishes "Tools for Accessibility: A Selected List of
Resources for Barrier Free Design." ’

The National Committee,

Arts for the Handicapped

1825 Connecticut Avenue, N.W. Suite 418

Washington, D.C. 20009

- /
- Affiliated with the John F. Kennedy Center for the Performing

Arts, NCAH coordinates development and implementation of programs,
including Very Special Arts Festivals around the country.

* National Easter Seal Society : -
.2923 West Ogden Avenue : ‘\
Chicago, IL 60612 -
- A 4
Literature for parents, professionals and the general public. >
- Some publications free on request'with self-addressed, stamped, !
" ’ . business-sized envelope: -"Points' to Remember ... When You Meet a

Person Who Has a Disability' (&-208): '"When You See in Your
School a New Student Who Has a Physical Disapility' (YES-12);
'""'So You're Out on a Limb" (PR-34), "Publications Catalog'" (A-226).

hed

Other publications of interest: '"Let's Play Games," (E-60),
$1.75 plus 75¢ postage and handling; '"Disabling Myths about Dis-
ability," (A-207), 75¢ plus 25¢ postage and handling; "'Self-Help -
Clothing for Children Who Have Physical Disabilities," (E-32),
- $2.00 plus $1.25 postage and handling and more.

¢
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North American Riding for‘theHandiéapped
Associativn, Inc. (NARHA)

P.0. Box 100
Ashburn, VA 22011

Ask for list of publications.

Office for Maternal and Child Health
Heéalth Services Administration
Department of Health and Human Services
.Rockville, MD 20857 :

Request Publication No. (HSA) 77-5290, "A Reader's Guide for
Parents of Children with Mental, Physical,' or Emotional Dis-
abilities." Single copy free.

Ohio State University f

State 4-H Office

Agricultural Administration Building

2120 Fyffe Road

Columbus, OH 43210

"Mrs. G. Arden's Greeh Scene' explains in words and pictures how °
to plant a simple garden. ’

"Opportunity Series - Foods'" - Thirty lessons in basic food pre-
paration, well done! Leader and member sheets for every lesson.
Directions given with words and pictures. Teaching activities
and games included.

Both projects could be used with youth who do not read well.

* Pennsylvania State UniveéBsity °
4-H Youth Programs
405 Agricultural Administration Building
University Park, PA 16802

"Let's Look at 4-H and Handicapped Youth'" (approximately $3.00)

and "Recreation and Handicapped Youth" (about $1.00) are for

County Extension Agents, volunteer adult and teen leaders to grow )
in ability to relate comfortably to handicapped youth, reach handi-
capped youth effectively and train other agents and leaders. 1In-
clude information about handicapping conditions, program ideas and
annotated resource lists.

. People to People - .
Committee for the Handicapped
Vanguard Building, 6th Floor )

’ 1111 20th Street, N.W.
Washington, DC 20210

"Directory of Organizations Interested in the Handicapped," special
price $2 if you identify yourself as 4-H-working with handicapped

-
‘ 1Y

youth,
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* President's Committee on Employment of
the Handicapped ) ) .
Washington, DC 20210 - - -

Materials on barriers, rehabilitation and employment opportunities.
Two excellent publications developed at land-grant universities:
"Rehabilitation for Independent Living: A selected Bibliography,
1980" describes 204 publications (no cost); "Clothing for Handi-
capped Peoplq: An Annotatgd Bibliography and Resource List."

Regional Rehabilitation Research Institute

George Washington University

1828 L Street, N.W. Suite 704

Washington, DC 20036 ' : ' g

Barrier Awareness Series includes 12 booklets, 80¢ eachy
"Barrier Awareness: Attitudes Toward People with Disabilitiés,"
$4.50. Also materials on sexuality and other subjects.

Scholastic's "Feeling' Free'

904 Sylvan Avenue

Englewood, NJ 07632
Films, classroom readings, activities. and discu sién materials to
make mainstreaming work. :

U.S. Department of Education 1 |
Special Education Programs & Rehabilftq;ive Services “

Clearinghouse on the Handicapped - Conn ‘
Switzer Building, Room 3106

400 Maryland Avenue, S.E.

Washington, DC 20202

Request list of publications. - L

U.S. Department of Justice .
Civil Rights Division , \
Coordination and Review Section
. Washington, DC 20530 ,
Materials related to Section 504 and its enforcement. Ask for
list of publications. ‘.-'

[

University of Illinois |
Agricultural Publications Office |
123 Mumford Hall .
—_— 1301 West Gregory Drive
T~ Urbana, IL 61801

"Providing Community Recreational Oppoftunities for the Disabled,"
by J. Kelly and F. Bushnell (Circular 1093).

3=
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University of Missouri . :
Cooperative Extension Servigce -
206 Whitten Hall

Columbia, MO 65201

Annotated bibliography of rehabilitation materials, "Home -

- Economics Rehabilitation,' by Yost, Schroeder and Raine}’ (MP509) .
Single copy free, additional copies $1.50 each with payment or
purchase order.

YMCA of the USA
Program Resources
6400 Shafer Court
Rosemont, IL 60018

Three"Mainstreaming" manuals for training volunteers and professionals:* .

Book 1, Personal Values; Book 2, A Guide to Developing a Program;
Book 3, Your Personal Guide. ($5.00 for set of three).

-

Visually Impaired Youth .

Agricultural Extension Service
475 Coffey Hall

University of Mihnesota

St. Paul, MN 55108

" Request list of '4-H Materials in Braille" with prices.

\

American Foundation fot the Blind
15 West 16th Street
New York, NY 1€011 : ’

The Foundation serves as a clearinghouse for information about
blindness and maintains a lending library. One of the new publi-
cations is a text, '"Recreation Programming for Visually Impaired
Children and Youth," Request Catalog of Publications, which in-

cludes a rich variety of free and priced publications.
A

-

Guild for ‘the Blind
180 North Michigan Avenue, #1720
Chicago, IL 60601
k]
Request list of publications in braille, large print and on
« cassette. Subjects include cookbooks, bread making, plant care,
sewing, latch hooking and macrame. Individual requests accepted
for job related manuals in braille, large print or cassette. Free
cassette lending library.




* Library of Congress , ’

National Library Services for the Blind : .

and Physically Handicapped . - - - T i

1291 Taylor Street, N.W.
Washington, DC 20542

This division selects, produces, and distributes braille, large--
type and talking books to cooperating libraries, provides referencé
and information services on blindness.and physical handicaps, and
trains and coordinates volunteer activities related to the production’
of books in braille an¥ recorded form. Contact Mrs. Freddie Peaco
‘for information on having 4-H materials produced .in braille or on

- =-. —. _tape. . __

N

Reference Center fgr’Visually Handicapped Children
American Printing-House—for the Blind ; -
Box 6085

Louisville, KY 40206

Free publications' "QreatiGé Arts and Crafts" by Sykes et al., "Guide
to Spcial Competency,' by Davidow. Moderately priced publications in-
clude "Handbook for Teachers of the Visually Handicapped'by Napier et al.

-

: Toqfh~Toys
. . P.0. Box 2224 . g
Rockville, MD 20852

S .
Touch Toys and pictures have veen designed for visually impaired and
mentally handicapped youth. Instructions for making about 100 items '
(§3.00, plus 65¢ postage and handling). o

a

Volunteers Service for the BINnd
919 Walnut Street, 3rd Floor ////
Philadelphia, PA" 19107

-~

"Easy Wayy ‘to Delicious #eals," a Campbell cookbook, in large type
or braille.

[} “ -
ot Hearing Impaired Youth

I

* Gallaudet College Press

Distribution Office

Kendall Green

Washington, DC 20002 v. ~
Catalog of Publications lists' written and audio-visual materials
on deafness, communicatiéns and other subjects for deaf persons,

parents, teachers and others. . -
"

.
- »
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I Hear Your Hand, Inc. '

6025 Sprz%ghill Drive

Greenbelt, MD 20770

Reque?t list of -audio-visuals for deaf awareness.

|

x
InternaFional Association of Parents of the Deaf
814 Thayer Avenue ] )

Silver Spring, MD 20910

‘Offers a listing of sign language books, children's books and
game books. Subscription to bi-monthly newsletter available.

»

* National Association of the Deaf
814 Thayer Avenue
Silver Spring, MD 20910

A latalog of pamphlets and pub®ications on deafness and sign
language is available. - .

Natignal Grange
1616/H Street, N.W.
“Washington, D:C. 20006

- TheLGrange publishes songbooks, "Lift Up Your Hands," Volumes —
: i &>2 for deaf and hearing persons. Includes the signs to many
familiar sdngs ($2.00 each). '
/ . 0 Mentally Retarded Youth v
; * ssociation for Retarded Citizens of the United States N
/2501 Avenue J
P.0. Box 6109 . e

Arlington, TX 76011

<

// Request listing of publications. Subscription to bi-monthly ’
newsletter is available.

7 The President's Committee on Mental Retardation
A Washington, DC 20201

Request listing of materials and resotrces.
- '&

o Resear%h and Traiming Center in Mental Retardation
Texas Tech University )
P.0. Box 4510 )

‘ : Lubbock, TX 79409

.

Requesg\fatalog, "Information and Resource Materials.'
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Special Olympics, Inc, ]
1701 K Street, N.W., Suite 203
Washington, D.C. 20006

Write for information on Special Olympics. It offers a good
way for 4-H'ers to become involved. =
§ , . ”
Other resources to look for in the library: S
Carlson, B., and Gingland, D., "Play Activities for the Retarded
Child,'" Nashville, Tennessee: Abingdon Press, 1961. *
Hollander, Cornelia H., 'Creative Opportunities for the Retarded
Child at Home and at School." Doubleday & Company, 1971,

Kahan, Ellen House, '"Cooking Activities for the Retarded Child."
Abingdon Press, 1974,

F)
’

Physically Disabled Youth

~

Campbell Soup Company
"Mealtime Manual for People with Disabilities and the Aging'" gives
practical ideas for food preparation, shopping, entertaining,
managing alone. $3.25. OQOrder from:

B |

h

Mealtime Manual ' . .
Box 38
Ronks ,’"I;A 17572

For slide program based on '"Mealtime Manual," write:
s
Campbell Soup Company
Consumer Communications Services
. “Campbell Place
Camden, NJ 08101

; -

Muscular Dystrophy Association, Inc.

810 Seventh Avenue

New York, Ny 10019 ~
Programs include education of those with dystrophy and the general
public. 'Literature on neuromuscular diseases is available.

National Multiple Sclerosis Society
205 East 42nd Street
New York, NY , 10017

Request publications 1ist.

By




%

North Carolina State University

Publication Department

318 Ricks Hall

Raleigh, NC 27607 , ‘ ) g
"Physically Handlcapped " by.E. Hinshaw and D. Barrier - Aids’
to self-help in homemaking, groomlng and clothing. (HE137)

50¢ prepaid.
N A
' . . 3 - .
~ - i
*'  Unitéd Cerebral Palsy Associations, Inc. ' &
66 East 34th Street . .
New York, NY %0016 g »
Services for teenagers with cerebral palsy and other disabilities
are a program priority with UCP. Free materjals include: 'Linkage
) with 4-H Clubs," a guide for UCP affiliates in developing joint
. activities; "Concerned Youth for Cerebral Pa sy Action Guide,"
- activities suited to youth volunteers; *'Four jétter Words in the
) * Dixctionary of the Disabled," words to avoid ih‘xeferring to people
* who are hand1capped "Do's and Don'ts for Prospective Mothers"ns\d
- "Children Don't Have to Have Measles'" are available in English and
Spaulsh ) :
A Cartoon booklet, '"What Everyone Should Know about Cerebral Palsy," T

is 12¢.
ﬁqu This Respite, Much'Thanks,” guide for providing-temporary care
for handicapped persons, giving their families a break. $3.00.

-

'Materials List" includes other printed and audio-visual materiafs.

*

. ) ¥
* Iowa ‘State University ’ . \\‘ ‘
Cooperative Extension Service - :
Textiles and Clothing
153 LeBaron Hall . :
Ames, IA 50010 . ‘
- "Clothes to Fit Your Needs,".by J. Yep -= clothing in the wardrobe ‘

of the physically disabled. 30¢. '

Sllde/tape sets avallable for cost of reproduction: "Clothing and

the Aging Process,'" '"Clothing For the Physically Limited," "A Fashion

Approach with the Mobility Impaired," "Easy Ways to Adapt Ready to
Wear" (in four parts, shirts and blouses, skirts and pants, sweaters

and vests and jackets).: . ) ] g 0
University of Minnesota ' -
Agricultural Extension Service T .

475 Coffey Hall ) } ‘
St. Paul, MN 55108'. ‘ ‘

Request information on ”Helping Handlcapped Homemakers" films and
brochures. * co
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T - University of Nebraska - Lincoln
,Extension Service .
College of Home Economics
Lincoln, NE 68583 .

Py

Request ""Homemaking UnZLimited/Series," by A. Burton and V. Trotter,
10¢ each pamphlet or $1.00 a set, \ 4

kY
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